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Each number of ELTinLA has an illustration (a photo, cartoon, graph, etc.), sometimes 

accompanied by a caption or text, on the HOME page, and an editorial on the THIS 

MONTH’S ARTICLES page (often related to the HOME page illustration, and sometimes 

accompanied by illustrations). 

The HOME page illustrations may seem random or gratuitous, for visual decoration or 

humour (which they are, of course, at least in part), but they can usually also be related 

to ELT in some way. 

The editorials cover a wide range of topics, often returning to explore previous topics 

again, but almost all are related to the main thrust of ELTinLA, which is this: 

All ELT should be as context-based and learner-centred as possible. 

So, in Latin America, it should not  be mainly globalised ELT, as most is now, 

but should respond to specifically Latin American contexts and students, 

and to even more specific contexts and students within Latin America. 

 

The following pages present the illustrations on the HOME page and the editorials of 

ELTinLA 6-5 (the six numbers published in the first half of 2019) for readers who didn’t 

see them and those who might like to see them again. There’s sometimes also some 

explanation and additional commentary. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



With an El Greco painting depicting curiosity 

ELTinLA 6, January, 2019 

HOME page illustration 

This photo doesn’t seem at all relevant to 

ELT, but the caption is intended to suggest 

that ELTers (like that old one in the photo) 

should be continually curious – exploring 

information and ideas about the English 

language, the uses of English (especially 

in their country), their students’ needs as 

learners and users of English, the reasons 

for the success and the failure of ELT in 

their country, and so on. 

 

 

 

 

Editorial 

This editorial, bringing the first 6 months of ELTinLA to an end, assessed how the magazine-

library was going at that point and appealed to readers for continuing support, which had been 

very weak in some areas, as follows: 

This 6th number of ELTinLA marks the end of its first semester of publication. Well, 

ELTinLA has actually been going for just under 5 months (the first number came out on 

August 10 last year), but with the 6th number and a new year starting, this is a good 

moment to assess how ELTinLA is doing. Here are some facts. 

 As I write this, right at the end of 2018, there’s been a total of 5,098 visits, from 14 

countries, by 803 visitors, of whom – and this is what matters – 599 have been repeat 

visitors. Most of the others may have been searching for “Elton John in Los Angeles”! 

The repeat visitors, including you if you’re one of them, can be considered actual or 

potential members of an embryonic professional community interested in discussing 

ELT in Latin America realistically, recognising its successes but also its extensive and 

expensive failures and its weaknesses, and trying to improve it. 

 If the expansion of regular readership continues at the current rate, the ELTinLA 

community will have well over 1,000 members at the end of its first year in July, 2019, a 

significant membership for a professional community. 

 At the current rate of expansion, the ELTinLA Library will contain around 40 articles 

at the end of its first year and around 80 at the end of its second year, with, I hope, 

increasingly more written by outside contributors. They – you – will be the future of 

ELTinLA, if it has a long-term future. 

Returning to the present, I’m happy about how ELTinLA is going, but all is not yet quite 

as I’d like it to be, and I’m going to ask you all for your help in three areas: 



1 Feedback. Very few people have used the Mailbox so I don’t know what most of you 

out there are thinking about ELTinLA. If you’ve had strong thoughts about it but 

haven’t yet let me know, please do so now. 

2 Proposals for articles. I’ve had only one volunteered proposal for an article (already 

published), and I’ve had to ask people for all the other articles (I’m enormously grateful 

to the people I’ve approached, all of whom responded positively). If outside articles 

(and, indeed, ELTinLA itself) are to continue, I must start receiving proposals soon. I 

can’t promise to publish them all (the only peer-reviewing in ELTinLA is by me – yes, 

I’m the only “peer of the ELTinLA realm”), but I’ll work as a pro-active editor with any 

proposers who’d like my assistance. Remember, ELTinLA is a professional magazine, 

not an academic journal, and I’ll be delighted to receive proposals from any experienced 

ELT people in Latin America, whatever their ELT-related qualifications, or lack of them. 

3 Promotion. As I report above, the increase in the readership of ELTinLA is ticking 

along quite nicely, but not exactly speeding. If you’ve been finding ELTinLA interesting 

and useful, but haven’t been mentioning or recommending it to many ELT colleagues 

and acquaintances, could you start doing so now? That could make the ELTinLA 

professional community much larger, much faster. 

Thank you for reading ELTinLA, and a big hug if you’re about to respond to one, two or 

all three of the above requests. 

To conclude, let me say (or repeat) the following in relation to the mission of ELTinLA. I 

believe English language teaching in Latin America needs to change radically. An 

enormous amount of work and money have been and are being put into it, and some of it 

is definitely producing results (where you work, I hope!) but, let’s be honest and realistic, 

a lot of it is not, and is even counter-productive as well as wasting limited government 

resources that could be put to better use. 

Most students still enter higher education with little or no English, the percentage of 

adults who can communicate in English still runs at between 5 and 15% (varying from 

country to country), many companies are still failing to find the English-speaking 

employees they need, and most people, from experience, still don’t expect most children 

to learn English at school. 

ELTinLA is an attempt to look realistically and without illusions or vested interests at 

English language teaching specifically in Latin America, and to think outside the box of 

traditional, globalised, commercialised and politicised ELT, which has proved to be a 

largely empty box for most people that study English (willingly or forcibly) in Latin 

America, especially for the vast majority of school students. 

Apart from looking at ELTinLA itself and its possible future, the editorial also asserted what 

those of us who are well informed about ELT in Latin America know, or should know: While 

some ELT in Latin America is highly effective and achieves good results, most is not and does 

not, and much is a disastrous waste of time and money, especially in schools. ELTinLA has 

been trying to contribute to positive change in ELT in Latin America. 

 

 

 



ELTinLA 7, February, 2019 

HOME page illustration 

The photo of this teacher’s pets is (I think) cute in itself, 

and its caption relates it to ELT. How can we keep our 

students engaged in English lessons on lovely, or 

soporific, days, especially if they’re very unlikely to ever 

need English or speak it themselves? 

 

My two dogs (Wire Haired Fox Terrier, Pelusa, and 

Scottish Terrier, Ciara) understand some English (“Sit!” 

“Come!” “Fetch!” “Stop that!” “Food!” and so on) but 

refuse to speak it (or Spanish, come to that, even though 

they were both born and brought up in Mexico). In fact, 

my wife and I have had to learn some Caninish (Central 

Mexico dialect). Our cat (European Tabby… er, well, you 

know) does speak some English, but with such a strong 

Felinish accent that only we can understand him (like 

understanding your own baby when no one else can). His 

name’s Otto, because he came to us in October and we’d 

had several cats before him so he was just “otto gato”. 

 

 

Editorial 

This editorial was longer and ‘weightier’ than usual. It began by reporting on the first full 6 

months of ELTinLA and the hoped-for progress towards more regional and local ELT in Latin 

America instead of the strongly globalized ELT that currently dominates: 

After 6 months, we’re well on the way to a community of more than 1,000 ELTers in Latin 

America who aren’t thinking mainly or almost entirely in terms of globalized ELT, and 

there are surely many other “questioners of the ELT status quo in Latin America” that 

haven’t discovered ELTinLA yet. General SLA and ELT research and theory are obviously 

of great importance and interest to ELTers all around the world. However, the approaches 

and materials in most international textbooks (not written for Latin America); and the 

guidelines and content of the Common European Framework (produced for Europe and 

itself recommending adaptation to regional and local contexts); and the recommendations 

(and controversies and contradictions) of globalised ELT, dominated by American and 

British applied linguists, methodologists, institutions (especially universities) and 

publishers, while also of interest, are not very appropriate for and effective in most Latin 

American contexts, as the results of ELT in Latin America sadly show. 

That second paragraph of the editorial may have struck some readers as quite bolshy and 

heretical (attacking globalized, or British / American, ELT). However, there’s a long history of 

important figures in linguistics and ELT expressing similar views, from Phillipson’s 1992 book, 

Linguistic Imperialism, through Canagarajah, Holliday, Kumaravadivelu, Pennycook and 

others. My concern is not so much with linguistic-cultural-commercial imperialism like Phillipson 

Even teacher’s pets may doze off 

in the sun during an English class 
 



(though that is indeed an issue) but more with the frequent lack of suitability and effectiveness 

in regional and local contexts of globalized and UK-US dominated approaches to ELT, ELT 

materials, ELT training, etc., and the consequent waste of limited resources on unproductive 

(and often unnecessary) ELT in countries with economies that are underdeveloped, developing 

or in transition. 

Of course, it takes two to tango. The UK and USA offer (and promote) globalized British and 

American ELT products and services, but it’s Latin American (and other) governments and 

markets that accept them, sometimes perfectly appropriately, but sometimes too 

unquestioningly. Often they should insist more on adaptation to national and local contexts and 

needs. In fact, at this point in history, some Latin American countries could and should create 

or commission more ELT products and services that are really appropriate for their particular 

contexts and needs, based on careful analyses of those contexts and needs.   

The editorial went on to focus, in quite a personal and heart-felt way, on that waste of limited 

resources, and reasons why good money continues to be thrown after bad on ELT when other 

educational and social needs cry out for attention and investment: 

Speaking of British and American ELTers, I’m British myself, of course. However, I’ve 

lived in Mexico for 55 years now, I have a Mexican wife, two Mexican daughters and two 

Mexican grandchildren, and I’ll die here (unless I happen to kick a bucket on a trip 

abroad). I’m committed to Mexico, and, by extension, Latin America. Hence my special 

interest in and concern for ELT in Latin America (as opposed to ELT in Spain, where I 

started teaching English long ago, or in Sweden, Turkey, Egypt, Thailand, China or Japan, 

where I’ve never been, even as a tourist). 

ELT, however, is just a small part of my interest in and concern for Mexico, and for Latin 

America in general. As I said, Mexico is where my immediate family and I live, and it’s 

where the younger members of my family and my younger friends and acquaintances will 

live after I’m gone, and further generations after them. Mexico, like other Latin American 

countries, has so many wonderful things that make life here interesting, rewarding and 

enjoyable: history and culture galore (archaeological sites, museums, artists of all kinds, 

music and dance, festivals, food, modern architecture), generally friendly, helpful and 

competent people (both ‘ordinary people’ and people providing public and professional 

services), and even some aspects of nationhood and public services that work as well as 

and in some cases better than in the USA or the UK. Yes, that’s true! 

Which brings me to the great problems and challenges that Mexico faces (many also faced 

by the USA and UK), and to ‘fake news’ and misinformation. The latter first, specifically 

related to ELT in Mexico: I groan when people who should (and actually do) know better 

say things like “Everyone needs English nowadays” or “People who speak English earn X% 

more than those who don’t” without any contextualization or caveat. The vast majority of 

Mexicans do NOT need English and will NOT earn more, or even get a job, because they 

speak English – the people who build, maintain and clean our houses, offices, shopping 

malls and stores, hospitals, schools and universities, factories, roads, etc., and the people 

who do ‘ordinary’ work in those places, and in public transport, etc. That kind of ‘fake 

news’ and misinformation is sometimes used to justify 6, 9 or even 12 years of English 

classes for all children, when most of them will never need English, and many of them 

need much better native language and maths classes, better nutrition, housing, health 

care, and jobs that don’t require English. 



The editorial ended with my hopes for the future, short, medium and long term (keeping my 

fears to myself on this occasion): 

I hope a brake and a bit of reverse gear will soon be applied to the expansion of ELT in 

public education in Mexico, much of it poor quality ELT in very poor conditions, and that 

the money saved will be spent on really urgent things – or at least on better quality ELT 

for the people who really do need it, pushing the percentage of Mexicans who speak 

functional English from the current 10-15% to 15-20% or more. I hope Mexico will deal 

better with the great problems and challenges it faces. And the USA and UK too, for 

heaven’s sake! I take this opportunity to recognize the notable improvements in public 

administration and services that Mexico has achieved in the 55 years I’ve lived here, and 

I hope my grandchildren, now 16 and 11, will be able to say the same again in 55 years’ 

time. I hope Mexico in 2074 will have at least 25% of English speakers, and also adequate 

percentages of Chinese, German, French, Japanese, Korean and Portuguese speakers, as 

well as more speakers of Arabic, Russian and other major languages. I really do hope… 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



ELTinLA 8, March, 2019 

HOME page illustration 

The caption (or rather, text) below this 

illustration mixes reality, logic and 

nonsense, rather like Charles Dodgson 

(aka Lewis Carroll), an Oxford University 

mathematician, in his Alice in Wonderland. 

First, it plays with the idea of ‘Very British 

English courses’ and ‘Very American 

English courses’ and the possible effects 

on students, especially school students. 

Then it goes on to play with the idea that 

English teaching (Et) may be dangerous or 

detrimental for some people, so its use 

should be regulated and monitored. 

English teaching could come with a 

warning, like cigarettes: This curriculum 

contains Et, which can be unrealistic, 

illogical, nonsensical and detrimental to 

mental health and general well-being. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Editorial 

The editorial continued with the theme of the HOME page illustration and caption, that is, March 

and nonsense, or things that can challenge logic: 

It’s March (the month of mad hares, like the famous one in Alice in Wonderland) and, 

here in Mexico, spring has begun. ….. Our spring is very different from that of the USA 

The Very British English Conversation Course 

taught by Harry ‘March’ Hare and Mike ‘Mad’ 

Hatter, with a young Latin American student 

dozing off between them (the other students fell 

off their chairs after politely drinking their 

English tea and are now asleep on the floor). 

The Very American English Conversation 

Course trumps even this one! 

Note 1: Hatters often suffered from Korsakoff's 

Syndrome, affected by the mercury (Hg) used 

in nineteenth century hat-making. 

Note 2: Korsakoff’s Syndrome, affecting memory, 

coordination and the senses, has been observed 

in some educational authorities responsible for 

English teaching (Et) and in some teachers and 

students. Many experts say that measures 

should urgently be put in place to control the 

use of Et like those that apply to Hg.  

 



and Canada, and of Europe and its emotive literature of spring thaw, showers and flowers. 

We have no snow here, except far up on the highest volcanoes, nor spring showers – in 

fact, the long drought of winter will continue for a while yet. ….. It’s getting hotter and 

hotter. It will peak in April and May (with bedroom windows wide open and just sheets 

over sleeping bodies). ….. For those of you down south, especially Cono Sur Way, it’s 

totally different, of course, not spring at all, but autumn. ….. You’re a hemisphere or more 

away from New England and the rest of the US of A, let alone olde England. We’re much 

closer here in Mexico, to “America” at least, but still a cultural world away 

The central Mexican spring is like a Mediterranean summer, or the occasional English one, 
when there have been temperatures of over 30°C and total drought for weeks at a time, so why 
call it ‘spring’? And some tropical regions don’t have seasons at all, except perhaps for a dry 
season and a rainy season. Why call roughly the same calendar periods spring, summer, 
autumn (or fall) and winter all round the world? Convention – and perhaps European and other 
cultural imperialism. 

The editorial went on to explore answers to the question “Why?”, for seasons and for globalized 

ELT around most of the world: 

Comparisons. Similarities and differences. We humans look for them to make sense of the 

complex, changing, and sometimes apparently erratic world. We try to develop the ability 

to compare and distinguish same and different things from pre-school education onwards. 

That eventually leads into science, with observation, classification and sub-classification, 

and naming. 

Unfortunately, in non-scientific discourse we often use the same names for very different 

things, which can lead to conceptual errors, confused thinking and unfortunate or even 

disastrous decisions and actions, which may then have us behaving like March Hares and 

Mad Hatters. ‘Spring’, ‘summer’, ‘autumn’ (or ‘fall’) and ‘winter’ are very similar in some 

parts of the world, but very different (or even non-existent) in most. Don’t let’s confuse all 

those different ‘springs’, nor invent one where it doesn’t exist. And ‘Córdoba’ in Spain, 

Argentina, Mexico and Colombia are similar in some ways (all Spanish-speaking, at least), 

but very different in others (not to mention the 14 ‘Cordovas’ in the USA). Don’t let’s 

confuse all those different Cordobas, Meridas, Londons and Manchesters. Nor all those 

different ELT contexts, nor invent an ELT urgency (or, to hollowly echo a certain American 

politician, ‘emergency’) where it doesn’t exist.  

The phrase ‘effective ELT’ represents a similar concept in some ways everywhere, but it’s 

significantly different in practice in many ways in different parts of the world, and in 

specific contexts. And, just as some parts of the world don’t have spring, summer, autumn 

and winter (at least in European terms), so many places, or contexts, simply can’t have 

much effective ELT. 

Anyway, have a happy spring (or autumn, or simply a happy March if you don’t have either 

spring or autumn where you live), and keep on thinking as methodically and pragmatically 

as possible about ELT in your country (and its relevance for some people and irrelevance 

for others, without forgetting that a foreign language can be learnt quite well by adults, 

even quite old ones, when they really need it). 

Most of the adult English-speaking Mexicans I know studied English at school, but didn’t learn 

it there, or very little. 



ELTinLA 9, April, 2019 

HOME page illustration 

If you don’t already know, in Britain and some 

other countries, April 1st is ‘April Fools’ Day’, 

when people try to trick other people into 

believing something very unlikely or virtually 

impossible. Even newspapers have headlines 

like this: 

Donald Trump stuns Twitter by 

announcing he's leaving 
The Independent, 01.03.2018 

ELTinLA tried its own April Fools’ Day hoax: 

I regret to inform you that, 

because of a lack of proposals for articles, 

  the ELTinLA monthly magazine 

will be discontinued from today, 

Wednesday, April 1st, 2019. 

The ELTinLA Library will remain open 

until further notice. 

Not true, of course, though there was a lack of 

proposals for articles, and still is. Help! 

 

     

 

Editorial 

This was the complete editorial: 

My editorial for this number continues the April Fools’ theme – that is, tricking people or 

being tricked with false information. 

The following type of ‘guarantee’ was quite common in the 20th century, referring to adult 

learners, and it’s still sometimes used in one form or another today: 

1 En XxxxxLang, hablarás inglés perfectamente en 6 meses. ¡Garantizado! 

The following assertions are increasingly common in the present century: 

2 Hoy día, si no hablas inglés no eres nadie. 

3 ¡Ahora, con inglés obligatorio desde pre-primaria en casi toda la República de 

Xxxxxca, nuestras y nuestros jóvenes sí hablarán inglés! Ellas y ellos merecen lo mejor, 

y estamos trabajando para… 

4 Si no hablas inglés ya y lo aprendes, ganarás el 21.3%* más que ahora. 

*Basado en un proyecto de investigación en la Universidad de Xxxxxia  

http://www.independent.co.uk/news/world/americas/donald-trump-deletes-twitter-tweeting-white-house-social-media-a8282956.html
http://www.independent.co.uk/news/world/americas/donald-trump-deletes-twitter-tweeting-white-house-social-media-a8282956.html


5 With the SuggestaLinguaMethod® and DigiLinguaKit® I learned Hungarian and 

Swahili in the same year. So can you, or any languages you choose. 

Yes, every day is April Fools’ Day for some people, but happily not for the vast majority of 

us, either as pranksters and deceivers or as victims and good or bad sports. Here are 

modified versions of the above assertions that are much closer to the truth: 

1 Hablarás inglés casi perfectamente en 6 o más años si lo usas en tu vida cotidiana y 

eres de las pocas personas que tienen ‘el don’. Si no lo tienes, podrás por lo menos 

defenderte bien en inglés en pocos años si te empeñas. Tomar clases en XxxxxLang te 

podría ayudar mucho, sobre todo al principio. 

2 Si fuera cierto que “Hoy día, si no hablas inglés no eres nadie”, muchos países de Latino 

América (y el resto del mundo) tendrían ‘nadies’ como artistas destacados, trabajadores 

calificados, profesionistas, académicos, legisladores, primeros ministros y presidentes. 

3 El éxito en el aprendizaje de una lengua extranjera no resulta del estudio obligatorio 

de la lengua durante muchos años en la escuela, y menos si la calidad y las condiciones 

de las clases son malas. Resulta más que nada de la motivación: pocos escolares 

aprenden mucho a menos de que les gusten y satisfagan las clases y vean que la lengua 

sirve a los adultos a su alrededor (el/la directora/a de la escuela, por ejemplo) y les 

podría servir a ellos mismos. 

4 La gran mayoría de los empleos en Latinoamérica que requieren del inglés 

(¿actualmente el 10… 11… 12% de todos los empleos?) ya están ocupados. O sea, hay 

empleos donde sí se podría ganar más con inglés, pero son pocos. La gran mayoría de 

los empleos (en el campo, la industria, los servicios, el comercio, el transporte, la 

administración pública, etc.) no requieren del inglés ni pagan más por el inglés. 

5 Hungarian and Swahili? Well, that’s not the point, of course. The point is that products 

and methods that promise eternal youth, enhanced charisma, double your money, 

express language learning, etc. are for April (or Eternal) Fools. 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



ELTinLA 10, May, 2019 

HOME page illustration 

I was just happy to be alive, I suppose, and it 

happened to be the month of May, with all its 

associations, nostalgic and hopeful. And I wanted to 

share that with ELTinLA visitors from the Río Bravo 

to Tierra del Fuego, with all the similarities and 

differences in between. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Editorial 

This editorial re-visited old topics from some new angles: 

Two of the articles in this number of ELTinLA are about ELT in basic education. ….. I’m 

especially interested in ELT in schools, where most people who’ll need English as adults 

It’s May, the best month for bluebells 

where I come from in England. 

 

For a month or two, they carpet the 

ground under the fresh green leaves 

of some beech woods – only the local 

people know which ones.  

But May is autumn where many of 

you are, of course. That also has sights 

and more to look forward to, if you 

know where to look. 

 

Wherever you are, enjoy life! 

 



should get to at least a basic functional level in the language. However, many, if not most, 

young adults enter higher education in Latin American countries with little or no English.  

Since 2013, compulsory education in Mexico, that is, basic education, has officially been 

from pre-school to upper secondary school (bachillerato or preparatoria). However, not 

all Mexican young people complete all the levels, with some dropping out and others 

failing. In 2015-16, 98.3% completed primary school ‘satisfactorily’, 87.7% lower 

secondary school, and only 65.5% upper secondary school (INEE, ‘La Educación 

Obligatoria en México, Informe 2018’). 

I put satisfactorily in inverted commas above because we know that the majority haven’t 

got beyond beginner level in English (a curricular subject in lower and upper secondary 

schools, and now in many primary schools) when they leave school at 17 or 18. Their 

grades may have been up at 8, 9 or 10 at school, but their English is very far from 

satisfactory. And it isn’t just English either. Their levels in Maths, sciences and reading in 

Spanish may be far from satisfactory too. PISA (2015) put Mexican 15-year-olds in general 

at 408 points in Maths against an OECD average of 490, 416 in sciences against an average 

of 493, and 423 in native language reading against an average of 493 (all those scores 

above many other Latin American countries, but below some, notably Chile and Uruguay). 

In other words, significant improvement is needed in virtually all areas of basic education 

in Mexico, not just English. In my opinion, improvement in Maths, sciences and reading 

are high priority for all Mexicans, and English only for some – though a significant 

number, certainly. I won’t go, yet again, into how best to ensure that those specific people 

get the English they need… well, except to say it’s not what’s being done at present!  

Remember, of course, that significant improvement is needed in at least some areas of 

basic education in almost all countries around the world. The USA was only just above 

average in PISA 2015 in sciences (496 against 493) and reading (497 against 493), and 

well below average in Maths (470 against 490). Compare that with Singapore: 523, 535 

and 527 respectively. And don’t ask about school foreign language teaching-learning in 

the USA. ¿Consuelo de tontos? Well, consolation or not, it’s reality. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



ELTinLA 11, June, 2019 

HOME page illustration 

Here are two comments on this old cartoon: 

1 To different teachers (and other people), in 
different educational institutions and systems, 
A-B-C-D, 100-90-80-70-60-50-40%, 10-9-8-
7-6-5-4, and even Pass-Fail can mean vastly 
different levels of English at the end of 
secondary education.  

2 Most people have never needed Latin (a past 
lingua franca) in their adult lives, but some 
have, and more did before modern times. 
Something similar applies to English today: 
Most people never need it in their adult lives, 
but many more do now than in the past 
(though that may change). 

 

 

 

 

 

 

 

 

Editorial 

Apart from the editorial, there was a comment on one of the articles in this number of ELTinLA: 

[The topic of the article, ‘Teaching English in Mexican indigenous, multicultural and 

multilingual contexts’] is important in Mexico because the country has over 7 million 

speakers of indigenous languages (including young children not considered in official 

statistics), for whom Spanish may be a second language and English a third language. It’s 

an even more important topic in some other parts of Latin America – Guatemala has 

around 43% of the population who speak an indigenous language, Peru around 35%, and 

Ecuador around 10%, and Paraguay is largely Spanish-Guaraní bilingual. We can’t know 

the future, but it’s possible that the access English, in addition to Spanish, gives to higher 

education and technological and economic development, might contribute to the well-

being of indigenous communities, not as wonderful survivals from the past, generally 

marginalised today, but as prospering and connected societies and cultures, like the 

Welsh, Basques, Catalans, Kurds and others. 

The editorial itself was about ELTinLA, with a bit about myself in retirement and prior to it: 

After this June number of ELTinLA, there’s just one more to go – the July number – to 

complete the magazine’s 12 monthly numbers of its first year of life. ELTinLA’s first 



birthday will actually be on August 10th, when the very first number was published in 2018, 

and I’ll celebrate it with a bottle of good Latin American wine in England. You’re all invited 

to join me and some old friends of mine in Cambridge if you can make it there. If you can’t, 

why not open a bottle of your own (not necessarily wine, nor Latin American)? Oh, and 

why not begin writing an article for ELTinLA too (see below)?  

The August number of ELTinla will start off the magazine’s second year of life. I plan to 

continue as the editor, and also to contribute the occasional article, but the future of 

ELTinLA magazine and library lies in your hands, dear readers. If you think ELTinLA has 

made and can continue to make a useful contribution to ELT in your country and Latin 

America as a whole, start thinking about the articles you and your colleagues are going to 

propose sometime over the next few years! 

As you may have sensed, I’ve had a great time writing the editorials and most of the articles 

for ELTinLA for eleven months to date, and working as editor with the 11 outside 

contributors so far – many thanks again to you all, Richard, Jeremy, Claudia, Edward, 

Laura, Verónica, Celso, Jorge, Angela, Rosalina and Rebeca! But I’m now in my 80th year 

of life, and I’ve written almost all the ELT articles I ever want to – or ever should (they’re 

likely to become more and more detached from the on-going reality of ELT as time goes 

by now). 

One thing that has been very apparent to me over the past year is that while I was working 

in ELT –  classroom English teaching, ELT management, ELT training, EFL textbook 

writing (and promotion), ELT consultancy, etc. – I was too busy with actual ELT to write 

many articles about ELT. I did write a lot over the years, and give talks in conventions and 

congresses, but at a rate of only 2 or 3 a year. With ELTinLA, as well as setting up and 

editing the magazine-library, I’ve written 25 articles in 11 months, because I’ve had little 

else to do. Well, apart from lots of reading (I love my Kindle), caring for my 25+ bonsai 

(or perhaps ‘dwarf trees in pots’ would describe them better), caring for the other plants 

in our bit of garden and terrace, enjoying life with my wife, our dogs, our cat, and our 

grandchildren, etc., etc., etc.! 

The ELT experience and ideas came bubbling up and pouring out, given the time I 

suddenly had on my hands and the remaining professional urge I felt as I retired from my 

life’s work (the month before I published the first number of ELTinLA). Some of you may 

be in or approaching that situation – partial or complete retirement after decades in ELT. 

Don’t let your extensive experience and ideas fade away if you’re certain they’re still 

relevant for others. Write a proposal for an article and send it to me. Others of you may 

have decades of ELT work ahead, but already a lot of experience and ideas that could help 

others if only you could find the time to write a short article, without all the time-

consuming ‘paraphernalia and process’ required for publication in most academic 

journals (they have an important place, of course, but ELTinLA is a more hands-on 

professional magazine, not an academic journal). Well, just go ahead and do it – write a 

proposal for an article and send it to me. Let’s practice what we profess! 


