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Each number of ELTinLA has an illustration (a photo, cartoon, graph, etc.), sometimes 

accompanied by a caption or text, on the HOME page, and an editorial on the THIS 

MONTH’S ARTICLES page (often related to the HOME page illustration, and sometimes 

accompanied by illustrations). 

The HOME page illustrations may seem random or gratuitous, for visual decoration or 

humour (which they are, of course, at least in part), but they can usually also be related 

to ELT in some way. In all first 5 numbers of ELTinLA, the ones covered here, the 

same photo of me was used, but from January, 2019, there was a different illustration 

for each number. 

The editorials cover a wide range of topics, often returning to explore previous topics 

again, but almost all are related to the main thrust of ELTinLA, which is this: 

All ELT should be as context-based and learner-centred as possible. 

So, in Latin America, it should not  be mainly globalised ELT, as most is now, 

but should respond to specifically Latin American contexts and students, 

and to even more specific contexts and students within Latin America. 

 

The following pages present the illustrations on the HOME page and the editorials of 

ELTinLA 1-5 (the five numbers published in 2018) for readers who didn’t see them 

and those who might like to see them again. There’s sometimes also some explanation 

and additional commentary. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



ELTinLA 1, August, 2018 

HOME page illustration 

The photo showed me at an ELT event sometime around 2014, 

apparently still enjoying ELT after half a century in it. 

The HOME page also had some information about my work in ELT in 

Latin America. It didn’t include the following – how I first got into ELT. 

I received a BA in English and Spanish Literature in 1962 but had 

little idea of what to do in life (though I had taught English for 4 

months in Zaragoza, Spain, while at university, and quite enjoyed 

it). I drove a lorry in England for 6 months to think about the 

meaning of life and what to do with mine. With the money saved, I 

went to Morocco for a month to think further. Then, still, thinking, 

I worked in a hotel in London for 2 months. With the money saved, 

I went back to Spain for the seventh time in 1963. When my savings 

ran out, I turned to English language teaching, and began to learn 

the basics at the British Council Institute, Madrid. I met a Mexican 

girl in the pension where I was staying. I came to Mexico in March, 

1965, married her, and began teaching English at the University of 

Puebla. In 1967, as the university stumbled towards the troubles of 

1968, we moved to Mexico City, where I’d got a job in the Instituto 

Anglo Mexicano de Cultura. I then began to become a real ELT 

professional. That’s how it was for Brits and Yanks in those days. 

 

 

Editorial 

Here are 2 of the 3 paragraphs of the editorial, the very first one of ELTinLA: 

Welcome to this first number of ELTinLA online magazine and its digital library. I hope 

they’ll interest you and help you as an ELT professional in Latin America, whether you’re 

an ELT trainee or trainer, a teacher of children or  teenagers  or  adults,  a  school  ELT  

coordinator  or  language  centre  director,  working  in  a  public  school,  a private one, an 

institution of higher education or a language centre  –  or in more than one place and more 

than one role like many ELT professionals. I want to offer all ELT professionals in Latin 

America interesting and useful  material,  paying  special  attention  to  Latin  American  

English  language  teaching  contexts,  and  Latin American contexts of English language 

learning and use. I, and my guests, won’t always take a conventional or accepted view of 

things, but sometimes a provocative one – in the sense of ‘thought-provoking’, I hope. 

[Paragraph omitted] 

This first number of ELTinLA online magazine ….. offers you the first article in a series in 

the ELT IN LATIN AMERICA section, What’s special about ELT in Latin America? Part 1,  

and  another article in that same section, Review  of  two  surveys  of  ELT  in  Latin  

America.  They  should  begin  to  explain  why  I’ve  started  this  online magazine and 

resource site specifically for Latin America. I hope you find them interesting and useful. 



ELTinLA 2, September, 2018 

HOME page illustration 

The same photo of me at an ELT event as in ELTinLA 1. 

 

Editorial 

Here’s the complete editorial, which tried to further emphasize the unusual Latin American 

regional focus of ELTinLA (most ELT journals and magazine are largely global in their focus, 

even those based in Latin America), and encourage readers to propose articles for the 

magazine. 

After the launch of ELTinLA on August 10, many people emailed me to express 

encouragement and interest. Thank you all! 

Many mentioned that they particularly liked the focus on Latin America, and two explicitly 

agreed that Latin America has conditions and needs that aren’t concordant with globalized 

ELT or the Common European Framework. In my article ‘Which English to focus on?’ (in 

ELTinLA Library / The English Language) I suggest the same thing, and it’s 

implicit in other articles in ELTinLA No.1, as well as in articles I wrote and talks I gave 

long before ELTinLA was, as they say, a star in the sky or a twinkle in my eye (e.g. in my 

2009 article, ‘Strategic Management of ELT in Public Educational Systems’, at www.tesl-

ej.org/wordpress/issues/volume13/ej51/ej51a2). 

The upper ELT/ELL world can work well with CEF-based international textbooks and 

international proficiency tests (in fact, many bilingual schools work with textbooks for 

American or British children). After all, many of these students travel abroad like middle 

(or any) class Europeans, socialize with foreigners, and work in the professions, where 

English is most needed. Some of the middle ELT/ELL world may also do well with CEF-

based international textbooks if institutions and teachers adapt those books to their 

students’ real needs. But much of the middle and all the lower ELT/ELL world would be 

much better off with different syllabuses and materials, specifically for their situations in 

Latin America. 

Would we be better off with a CLAFET (Common Latin American Framework for English 

Teaching), instead of the CEFRL, for most ELT in Latin America? There’s some thinking 

homework for you! 

Moving to another topic, several people who emailed me said they’d like to send articles 

for my consideration. If you’d like to contribute yourself, look at the box below and send 

me an outline of your proposal of between 150 and 250 words.  

Note that CLAFET is an idea that I continued to talk about in the next two numbers of ELTinLA, 

and haven’t forgotten. And, in ELTinLA 3 (October, 2018), Richard Rossner talked in an 

interview about the application of the CEFRL in different contexts around the world (in ELTinLA 

Library / ELT in Latin America). 

 

 

 

http://www.tesl-ej.org/wordpress/issues/volume13/ej51/ej51a2
http://www.tesl-ej.org/wordpress/issues/volume13/ej51/ej51a2


ELTinLA 3, October, 2018 

HOME page illustration 

The same photo of me at an ELT event as in ELTinLA 1 and 2. 

 

Editorial 

Here’s the main part of the editorial, all about CEFRL and CLAFET: 

In the editorial of last month’s number of ELTinLA, I asked a question: Would we be 

better off with a CLAFET (Common Latin American Framework for English Teaching), 

instead of the CEFRL, for most ELT in Latin America? I personally believe we would, at 

least for the lower levels of teaching-learning in ‘ordinary’ schools (not bilingual, etc.) and 

English courses, perhaps up to B1, the level after which many learners progress 

independently, through actual use of English and without taking courses. 

My embryonic idea is that the CEFR is appropriate for very favourable contexts in Latin 

America (bilingual schools, etc.) and for higher level teaching-learning (B2+), but for 

‘ordinary’ ELT and lower levels, CLAFET would be more appropriate. It would be based 

on the CEFR (who could possibly replicate that colossal achievement?), but adapting parts 

for Latin America. For example, considering the sections of the CEFR (in italics), I have 

the following comments: 

1 The Common European Framework in its political and educational context. Obviously, 

the geographical, socio-economic, political and educational context of Latin America is 

vastly different from Europe.  

2 Approach adopted. This might be similar, but taking into account the differences for 

Latin America, especially in 1 above and 4 below.  

3 Common reference levels of language proficiency. Again, these could be similar, but 

taking into account the differences for Latin America, and probably with smaller steps, 

e.g. A1.1., A1.2, A2.1, A2.2, B1.1, B1.2, or even A1.1, A1.2, A1.3, etc.  

4 Language use and the language user/learner. Here, there might be marked differences 

with the CEFR. Europeans are closer together and they travel, study, work and live 

together much more than Latin Americans do, so they need languages for 

communication among themselves, principally English, but also French, German, 

Spanish, etc.. They use English a lot for interpersonal, everyday transactional and social 

purposes, while most Latin Americans use English more for study and professional 

purposes, with reading more important than speaking for many. 

5 The user/learner’s competences. These might be similar, but again taking into account 

the differences for Latin America. 

6 Language learning and teaching. There are some general principles here, but also some 

important differences. Consider, for example, the groups of 40 or 50 students in isolated 

towns or poor urban areas common in Latin America, but rare or non-existent in 

European countries.  



7 Tasks and their role in language teaching. Probably similar in principle, but taking into 

account the differences for Latin America 

8 Linguistic diversification and the curriculum. The CEFR considers 1 above, and all 

European languages, even regional or minority ones like Catalan and Irish, not just 

English. When Latin Americans go beyond English, they usually have other 

considerations, e.g. commercial relations with Germany, Japan or China.   

9 Assessment. I’m thinking international proficiency tests from B2 up, but perhaps 

CLAFET-based tests for A1, A2 ans B1. 

There are interesting thoughts and information related to this topic in Interview of 

Richard Rossner in this number of ELTinLA. If you have thoughts about it, please let me 

know – I need orientation and assistance! 

Note that I received ‘thoughts’ (brief ones) from only two people (albeit very well known in ELT). 

Perhaps CLAFET is a bad idea, or a nice but impractical one. Or perhaps almost everyone was 

(and is) far too busy with “status quo ELT” (which is largely globalised – globalised ELT 

frameworks, international textbooks, or imitations of them, international proficiency tests, etc.) 

to be bothered with complicated and laborious change. That’s life! 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



ELTinLA 4, November, 2018 

HOME page illustration 

The same photo of me at an ELT event as in ELTinLA 1, 2 and 3, but see the antique 

illustrations that accompany the editorial. 

 

Editorial 

This editorial continued at first on the topic of CEFR-CLAFET and differences between Europe 

and Latin America that might have implications for ELT: 

In my editorial last month I wrote about the possibility and potential usefulness of a 

Common Latin American Framework for English Teaching (CLAFET) for most basic level 

(A1-A2…) ELT in Latin America. At higher levels the CEFR can serve Latin America well 

enough, but at basic levels CLAFET, unlike the CEFR, would take into account that Latin 

American students’ are native speakers of Spanish or Portuguese, and, more importantly, 

that they need English for higher study, work and contact with foreign visitors to their 

own country much more than for travelling and living abroad. Europeans, with their small 

continent (half the size of Latin America, even with European Russia included), many 

different national languages, and relative wealth, need international languages more for 

travelling, vacationing, studying, working and living abroad, which the CEFR caters for. I 

hope you will send me your comments on the idea of CLAFET. Meanwhile, I’ll tell you 

about something related to Europeans and foreign languages (as opposed to Latin 

Americans and foreign languages). 

Long ago (Easter 1955, when I was 16), my school in England (a state school, not a private 

one) took a group of students from my class for a week-long trip to Paris, led by the French 

teacher. I didn’t go because it cost too much for my family, but that summer a friend and 

I cycled to Dover, took the ferry to Calais and spent two weeks cycling to Paris and back, 

staying in youth hostels. Our trip was twice the length and half the cost of the school trip. 

School trips to other European countries, especially France, were common in those days 

and became more so as the economic effects of World War 2 faded and Britain became 

more prosperous, and trips like that of my friend and me were not uncommon. There are 

still school trips abroad nowadays, and many British teenagers also have family holidays 

‘on the continent’, while many Dutch, French, German, Spanish and other European 

teenagers have holidays in Britain and other countries. Remember, London-Paris is like 

Mexico City-Guadalajara and London-Barcelona is like Sao Paulo-Brasilia. In distance, 

that is – there are different local cultures and languages in London, Amsterdam, Paris and 

Barcelona, of course. In short, Europe is a long way from Latin America in many ways, 

including its linguistic diversity and needs. 

In Latin America, we can learn a lot from Europe, both from its unfortunate and horrific 

errors in the past and from its successes and its many useful discoveries and inventions. 

The CEFR is a very useful invention, but, as Richard Rossner emphasized in the interview 

published here last month, it was created for Europe and should be adapted for use as a 

framework of reference in other, different parts of the world.   



My hopes that readers would send me their comments on the idea of CLAFET were in vain, but 

you have to keep on watering the seeds you sow to have any hope of them germinating, 

growing and producing fruit. Farming (of plants or ideas) is a tough and precarious business! 

The editorial then turned to the guest writer for that number of ELTinLA, Jeremy Harmer: 

Before signing off, I’ll turn to the past again, as depicted in 

the two photos here. One is of Jeremy and me at the first 

MEXTESOL Convention in Tampico, Mexico, in 1974. We 

were both presenters, and I was also Parliamentarian of 

the infant ELT association. The other image is of Jeremy 

and me (the tennis player) on the cover of his ELT record, 

English Tea, published by Macmillan, also in 1974. It’s 

probably a valuable antique now if you can find a copy. 

Imagine, a really charming 1974 vinyl record! 

If I’m born again (as a human 

being, that is), I want to be able 

to compose, play and sing music 

like Jeremy rather than be an 

English teacher. Regarding that 

– EFL teachers in the future – 

read the last paragraph of 

Jeremy’s article, ‘ELT realities 

in Latin America, and... um… a 

modest proposal’. 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



ELTinLA 5, December, 2018 

HOME page illustration 

The same photo of me at an ELT event as in ELTinLA 1, 2 and 3, but see the illustrations that 

accompany the editorial. From January, 2019, different illustrations were used on the HOME 

page for each number of ELTinLA. 

 

Editorial 

This editorial focused on real foreign or second (third…) language learning (not just classroom 

study of a language, often with little learning), and personal experiences of that variable 

process, including those of readers (like you): 

In my editorial last month, in order to illustrate differences 

between language learning and use in Europe and in Latin 

America, I mentioned my first visit to France. When I was 16 

(just), I cycled to Paris with a friend. He spoke almost no French, 

while it was among the subjects I’d passed in my GCE “O” Levels 

(like Cambridge English Tests, but in every subject from Maths 

through Chemistry and History to Art, mainly for students 

finishing lower secondary school). On that two-week cycling trip, 

for the first time in my life, I spoke French because I really 

needed to. That’s me in the photo – guess where. 

I’m going to continue now with a brief history of my learning and 

use of foreign languages because I think it may match the 

experience  with  foreign  languages  of  many  other  people.  My 

history will be more useful if you think of your own and consider how typical or 

exceptional it may be. I consider myself fairly typical, that is, not a very gifted language 

learner but able to learn successfully when the conditions are favourable, especially when 

I really need the language. 

After that first visit to France in 1955, I didn’t go back there for 5 years, and I didn’t study 

French at school any more either. Then, in 1960, I hitched-hiked solo across France to Spain 

(more on that later) and back to England. During that two-way trip across France, I 

managed to handle all the transactions I needed (buying things, asking directions, staying 

in hostels, etc.), and I also talked in French with the kind people that gave me lifts. It’s about 

700 miles, or 1,000 kilometres, across France, so I had a lot of conversation practice! I hitch-

hiked across France to Spain again in 1961 and 1962, and I got quite good at the often rather 

similar conversations in cars, vans and lorries. 

In spring 1963 I crossed France yet again, heading 

for Morocco. That was with two friends, in an old 

farm Land Rover. It broke down in Morocco, but 

my ’technical’ friends managed to repair it, and we 

got to Marrakesh and back (leaking oil). I was the 

foreign language speaker, handling all the 

necessary communication in French (and in Spanish 



as we travelled through Spain). That’s two of us in the photo (the other taking it) with the 

broken-down car and some Moroccan shepherds, who spoke a little French. 

In the autumn of 1963 I went to Spain again and stayed until I came to Mexico in 1965. There 

were several foreigners in the Madrid pension I stayed in, including, apart from my wife, a 

young German woman who’d been an au-pair in France, and a young Moroccan man who’d 

been studying in France. Neither of the last two spoke any English and only beginner Spanish 

so we often talked together in French. In the 53 years I’ve lived in Mexico since then I’ve 

twice taken courses at the Alliance Française, in the early 1970s and five or six years ago, and 

in both cases I was placed in a low intermediate course. And I’ve actually used French a little 

on three short visits to France over the past 50 years. 

So, having studied French at school for five years, and used it a bit from time to time, do I 

speak French now? Yes, but quite limited and not very fluent or accurate – A2-B1 French, 

say. The fact is, I’ve never really needed French except occasionally in situations where I 

could survive without it (possibly missing out on some things). If I were one of those special 

people that love a language for itself, I could have kept reading in French, gone to every 

French film, watched French language cable TV, and sought out opportunities to use (or 

practice) ‘my French’, and I’d probably be fluent in French now. Latin too, which I also 

studied at school, got a GCE “O” Level certificate in, and come across occasionally. But I’m 

not one of those people, and I’ve been too involved and busy with other things.  

Then there’s my Spanish – a totally different matter. I chose to study Spanish when I went 

to university in 1958 (that’s why I went to Spain in summer 1960, ’61 and ’62, and flew to 

Barcelona on a cheap charter flight in ’59). I wanted Spanish, I’ve needed it ever since, and I 

live now in Spanish as much as in English, or more. Oh, and, because of my visits to Brazil, I 

reached a point (in the past now) where I could get by in Espagués (what Brazilians call 

Portunhol).  

So, how does my experience with foreign languages compare with yours? Similar? Very 

different? 

And that begs the question: What about your students and their English? Do they speak (read 

and write) it much? If they do, and also if they don’t, how much is that because of the lessons 

you and other teachers have given them, and how much is it because they need it and use it 

(or probably will in the future), or don’t need it or use it outside the classroom (and probably 

never will)? 


