
ELTinLA illustrations and editorials, July-December, 2019 
 

 

Each number of ELTinLA has an illustration (a photo, cartoon, graph, etc.), sometimes 

accompanied by a caption or text, on the HOME page, and an editorial on the THIS 

MONTH’S ARTICLES page (often related to the HOME page illustration, and sometimes 

accompanied by illustrations). 

The HOME page illustrations may seem random or gratuitous, for visual decoration or 

humour (which they are, of course, at least in part), but they can usually also be related 

to ELT in some way. 

The editorials cover a wide range of topics, often returning to explore previous topics 

again, but almost all are related to the main thrust of ELTinLA, which is this: 

All ELT should be as context-based and learner-centred as possible. 

So, in Latin America, it should not be mainly globalised ELT, as most is now, 

but should respond to specifically Latin American contexts and students, 

and to even more specific contexts and students within Latin America. 

 

The following pages present the illustrations on the HOME page and the editorials of 

ELTinLA 6-5 (the six numbers published in the first half of 2019) for readers who didn’t 

see them and those who might like to see them again. There’s sometimes also some 

explanation and additional commentary. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



ELTinLA 12, July, 2019 

HOME page illustration 

 

This cartoon depicts the sadly ironic contrast 

between the isolationism and xenophobia in 

Trump & Co’s America and the openness to 

international trade and tourism of most of the 

Americas and most of the world, with English 

as the main lingua franca. Of course, many, 

perhaps most, Americans are also open and 

welcoming, but some of the proclamations 

and postures of the US government and its 

– or Trump’s – more extremist supporters 

tend to blot them out. Meanwhile, in English 

language classes in Latin America and 

around the world… 

 

 

 

Editorial 

This editorial celebrated the completion of the first year of existence of this magazine, which I 

hope is contributing positively to ELT in Latin America. The editorial also called for more 

contributions. As I write this now, I can report that 2 more articles by outside contributors have 

been published over the past 5 months – or perhaps I should say, only 2 more articles – and 6 

more have been promised but not yet received. Right – who said setting up and editing an 

online ELT magazine for Latin America was going to be easy? The editors of most magazines 

and journals relying on the voluntary contribution of articles would have told me the opposite, I 

know. Anyway, the invitation to contribute articles to ELTinLA was expressed as follows:  

I suggested in last month’s editorial and suggest again now, you could celebrate the 

occasion by beginning to write an article for ELTinLA 2019-2020! Your article 

could be based on one of your areas of specific ELT experience and expertise, on a thesis 

you’ve written, or on a small research project. For that last possibility, one useful option 

might be to replicate or develop the project reported in the May number of ELTinLA, 

Teachers’ perceptions of ELT in public secondary schools (in the ELT in Latin 

America section of the Library). We need to know much more about what’s going wrong 

with most ELT in our schools and what’s going right with some of it, especially why most 

is going wrong and some is going right. 

The editorial then went on to state how ELTinLA would change during its second year:  

 



ELTinLA’s second year will be rather different from its first year: I’ll be continuing as the 

editor, and also contributing the occasional article, but the future of ELTinLA magazine 

and library lies in your hands, dear readers. If you think ELTinLA has made and can 

continue to make a useful contribution to ELT in your country and Latin America as a 

whole, start thinking of the articles you and your colleagues are going to propose 

sometime over the next year or two! 

As I indicated above, that hasn’t worked out so far – 2 articles by outsiders and 6 by me. 

Perhaps the 6 articles promised will materialise at the beginning of 2020. Perhaps you will send 

me a proposal in the course of 2020… 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



ELTinLA 13, August, 2019 

HOME page illustration 

 

 

 

 

This parody of an ELT journal’s 

contents page continues on a 

topic in the previous editorial: 

how hard it is to get appropriate 

articles for a magazine or 

journal that relies on voluntary 

contributions, especially one 

with a specific target region or 

readership. There’s more on 

that in the editorial. 

 

 

 

 

 

 

 

 

 

 

 

Editorial 

This is the complete editorial: 

The illustration on the HOME page of this number of ELTinLA is a satirical comment on 

national or regional ELT periodical publications that usually have little in them that’s 

national or regional, and little of practical interest to practising English teachers. In the 

example (a fictitious Latin American journal), only one of the six articles is written by 

someone based in Latin America (the other writers are from Iran, Scotland, Taiwan, USA 

and Japan), and not one of the topics is related to ELT specifically in Latin America. None 

of those articles supposedly published in LAJELT, or any at all like them, would be 

published in ELTinLA, which really does have “helping Latin Americans get the English 

they need” in its mission. 

National or regional journals like LAJELT may sometimes contain interesting and useful 

stuff (as major international ELT-related journals always do), but they may also become 

largely vehicles for people pursuing an academic or administrative career in a university 

or similar (rather than doing actual ELT) to get published in order to keep their CVs 

developing and comply with the requirements of the institution where they work. 



Like me, you may often receive emails inviting you to submit articles to the Central Asian 

Journal of Linguistics: CAJOL, the Indonesian Journal of English Teaching: IJET, etc. 

(fictitious names again, of course). The ones I receive all go straight into Trash because, 

in retirement, I’m not interested any more. Most of them would go into Trash even if I 

were younger, working and interested in publishing articles. I mean, why would I, solidly 

based in Mexico and Latin America, want to be published in a Central Asian, Indonesian, 

Iranian, Taiwanese, Japanese or other far-off journal (no offence intended to far-off 

places, but they and their ELT are… well, you know, far-off)? And why would central 

Asians, Indonesians, Iranians, Taiwanese, Japanese and other far-off people want to be 

published in a Mexican, Colombian or other Latin American journal? 

And why on earth would a Latin American ELT journal publish articles from far outside 

Latin America and unrelated to ELT in Latin America? Well, perhaps because the editors 

have forgotten their Latin American ELT mission, if they ever really had one. Or perhaps 

because they aren’t getting enough publishable articles from people in Latin America. Or 

perhaps because of the globalization and academization of ELT. 

There’s a Global Academic ELT Community now, based in the UK, USA and Australia but 

stretching out across the whole world. It has contributed a great deal to actual classroom 

and ancillary ELT (and I salute it, and many individual members of the community for 

that), but it also often loses contact with most actual ELT in specific countries and 

institutions around the world. For example, some Latin American universities have many 

members of staff who have MAs and PhDs in ELT from British, American, Australian and 

other ‘Anglo’ universities, who sometimes have articles published in refereed journals, 

and who attend ELT congresses and conventions around the world. But these same 

universities may get poor results in much of their own ELT, especially in common core 

type English courses, and do little or nothing to help improve school ELT in their areas, 

which also produces poor results, resulting in most students who continue to higher 

education doing so with little or no English.  

Globalized ELT and regional/national/local ELT around the world aren’t progressing 

hand in hand, at the same pace, and in the same direction. There’s no way they can 

because their nature, contexts, resources and more are so different. Much of global ELT 

academia (but not all) is worlds away from ELT in most school classrooms, and even 

higher education classrooms and self-study resources, in Latin America and elsewhere. 

ELTinLA is doing its best to be a publication clearly focused on actual ELT in Latin 

America, and the national and local contexts, students and needs within it, while it also 

recognizes an enormous debt to and continued interested in globalized or general ELT. 

Publications like LAJELT, on the other hand, don’t seem to know what their purpose is 

or where they’re going. Supposedly based in a specific country or region, they often seem 

to forget that country or region entirely. Or perhaps they just publish whatever comes 

their way and whatever they can get hold of, mere vehicles for the publication of articles 

about any vaguely ELT-related topic by anyone from anywhere. They’re disorientated and 

disorientating. 

 

 

 

 



ELTinLA 14, September, 2019 

HOME page illustration 

This should be 

funny. If not, I’m 

sorry. And the last 

joke should send a 

clear message. If it 

doesn’t, read the 

editorial below. 

 

 

 

 

 

 

 

 

 

 

Editorial 

This is the complete editorial: 

The illustration on the HOME page of this number of ELTinLA is a whiteboard with some 

silly ELT-related jokes on it, though the last is really a story with a moral rather than a 

joke. The English teacher doesn’t get into Heaven (at least, not at the first try) because, 

believe it or not, English isn’t a lingua franca there like Sanskrit, Hebrew, Latin and 

Arabic. And the teacher’s response was too sluggish to the one question she or he did 

vaguely get, “Quod nomen tibi est?” English isn’t the key to Heaven, or to every door in 

life. In life, most can be opened with a person’s native language, plus common sense, 

mental agility, or skill and responsibility as an accountant, a nurse, a primary school 

teacher, a bus driver, a carpenter (or any other job that doesn’t normally require English, 

i.e. most jobs). 

However, English is important, or even vital, for many Latin Americans. The best 

estimates we have put the current percentage of the population with some functional 

English (which, even at A2 and B1 level, may function well within a professional or skilled 

work area) at between 5% and 15%, with perhaps just one or two countries a bit higher. 

That’s not good enough, of course, and many more Latin Americans really need English 

and all countries need more people with English to progress economically. So let’s say for 

argument’s sake that every Latin American country should aim to almost double its 

percentage within the next 5 years. Countries that have only 5% of the population with 

functional English now could aim at 9+%, those with 10% could aim at 16+% and those 



with 15% could aim at 24+%. The question is, how can that be achieved in 5 years? Or in 

25, if it comes that – I’ve seen over 50 years of ambitious national ELT plans fail in 

Mexico, and elsewhere. 

I’ve also seen some Latin American ELT succeed, in fact, a lot of it, though just a fraction 

of all the ELT done. In many Latin American bilingual and semi-bilingual schools, and in 

many ELT or language centres, the success has been at state-of-the-art levels, as good as 

anywhere in the world. In some other institutions it has been ”very worthwhile” for many 

students, or some of them anyway, sometimes due mainly to the English teachers, 

working with skill and enthusiasm, even in difficult conditions. That, lamentably, leaves 

80%, 85% or more of all the ELT in a country achieving little or nothing, at considerable 

cost, including people leaving school disliking English and believing they’ll never learn it. 

I’m guessing at the percentages, of course, but if, in different countries, 95%, 90% or 85% 

of the population doesn’t have any functional English after 50+ years of ELT in all lower 

and upper secondary schools, and 25+ years in many institutions of higher education, it 

must be something like that, mustn’t it? 

Or am I being negative (which I’m accused of from time to time) rather than realistic? 

Well, as they say, “Heaven knows”. And, on that topic, perhaps I should start working on 

my almost defunct school Latin in case I find myself standing outside the pearly gates (I 

don’t have enough time left for Sanskrit, Hebrew or Arabic now). 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



ELTinLA 15, October, 2019 

HOME page illustration 

Do you step outside and think 

outside the ELT congresses and 

conferences you attend? If so, do 

you do each – stepping outside and 

thinking outside – too much or too 

little? 

 

 

 

 

 

 

 

     

 

Editorial 

This is the complete editorial: 

The illustration on the HOME page of this number of ELTinLA is a photo I took many 

years ago at an ELT convention “somewhere on the Pacific coast of Mexico”. I’ve used that 

photo this month because there are usually some ELT conventions and congresses, larger 

and smaller, in Mexico in or around October, and some of you will probably be attending 

one of them this year. 

However, as the caption says, the photo doesn’t show inside the congress itself (which was 

large and crowded, a marketplace of ideas and products, almost all of interest or use to 

some participants, almost none of interest or use to all participants). Instead, it shows the 

calmer and quieter scene outside and beyond the congress. Like many people at 

conventions and congresses, I periodically step outside for a breath of fresh air, some 

moments of silence (or the gentler noise of nature or the city), and some time for quiet 

thought. 

Inside that convention, and in the programme, there were talks on things like multiple 

intelligences, reading strategies, humanistic teaching, inspiring learners, formative 

observation, language and the brain, using TV game shows, mindfulness, adding spice to 

classes, critical thinking, speaking skills, class management, computer-assisted 

pronunciation work – you name it. Outside, there was the scene in that photo, with the 

sun going down and the light slowly fading into dusk and then night, and the screen or 

‘scape’ of sea, land and sky to project thoughts onto. 



I can’t remember what I thought on that occasion, but the following are the thoughts I 

might have now, looking at such a scene outside and beyond a large ELT convention. Out 

there on the darkening land to the east, many English teachers (not attending or even 

knowing about this convention) are wending their way homewards after giving their 

last classes of the day. I wonder how they and their students are feeling. Some may be 

feeling very happy, but many can’t be feeling too good, about their English classes 

anyway, knowing that most students that go on to higher education will enter it with 

little or no English after 6, or even 13, years of classes at school. How do this convention 

and other ELT conventions, congresses and forums help? Well, anyway, what a 

beautiful scene! I’ll take a photo to show to my wife. Click! Done. I’d better get back inside 

– one of the talks I really want to hear will start soon…  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

ELTinLA 16, November, 2019 

HOME page illustration 

That’s me, in Tlaquepaque, Guadalajara, Mexico. I’m 

with Catrina Calavera Gómez, another English teacher. 

What fun! 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Editorial 

This editorial re-visited old topics from some new angles. Here it is, complete: 

The two English teachers in the HOME page illustration this month, November, are 

Catrina Calavera (1927-2005) and myself (b.1939). We waited a very long time for a bus 

for English-speakers going to the university, but Catrina was in no hurry, and I was 

fascinated by her very correct, old-fashioned English. She told me about her experiences 

teaching English in secondary school, mostly in two public schools, a large urban one and 

a small rural one, between 1951 and 1986. Most of what she said was familiar for me. We 

agreed that a lot had changed and lot hadn’t. Then we got onto ELT and culture. 

What is culture, at least in relation to language? Well, Catrina and I agreed that it’s a set 

of basic knowledge, beliefs and behaviours shared by a community. An interesting 

example is Halloween/Día de Muertos, originally belonging to two distinct cultures and 

now shared to some extent in both cultures and competing internationally. Halloween 

dominates massively on the international scene, both as business (Halloween products, 

movies, etc.) and as celebration, especially among children and teenagers. Día de 



Muertos, however, has got into some international films – e.g. Once upon a Time in 

Mexico (2003, with Antonio Banderas, Salma Hayek, Johnny Depp and Willem Dafoe) 

and Spectre (2015, with Daniel Craig as James Bond) – and is the theme of a film, Coco, 

that grossed in dollars a bit more than Spectre and much more than Once upon a Time in 

Mexico, and there’s also some business in Día de Muertos themed products. 

Catrina and I even got into matters such as how Halloween attracts some Mexicans and 

annoys others, how some Mexicans still go to their family graves in cemeteries on Día de 

Muertos and others virtually ignore the day, and how Día de Muertos is a time of 

remembrance and offerings and Halloween a time of “trick or treat” (a sort of infant Mafia 

protection racket). We agreed that Halloween has no place in most ELT, except perhaps 

as a topic for discussion in higher level courses – and explaining Día de Muertos to 

English-speaking foreigners might be preferable to that. 

Then I started arguing that non-native users of English today shouldn’t bother much with 

native speaker culture and trying to speak and behave like native speakers (unless they’re 

spies, of course), and instead they should use English as themselves and for their own 

purposes. I lost Catrina a bit when I wondered aloud whether Latin American learners of 

English should aim at monolingual Donald Trump as a model English speaker, or at 

English-Spanish bilingual Alexandria Ocasio-Cortez, or at classical Greek and Latin 

speaking Boris Johnson, or at Jeremy Corbyn, who speaks fairly fluent Spanish, or at Paul 

McCartney from Liverpool, or at Dolly Parton from Tennessee, or at Rihanna, or…? I was 

being facetious, of course, but when I explained about some of those people and what’s 

been going on in the USA, the UK and elsewhere in the world in recent years, Catrina was 

horrified! “It is even worse than when I was alive!” she said. “That’s life,” I said. Catrina 

grinned – well, she was grinning all the time, really, perhaps at our human comedy, or 

farce, or worse. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



ELTinLA 17, December, 2019 

HOME page illustration 

Yes, Christmas time, in Latin 
America, Veracruz, Mexico 
to be precise. Can you see 
me going round the crowd 
asking people if they speak 
English? I’m just to the left of 
the tree. 

 

 

 

 

 

 

Editorial 

This is the complete editorial: 

The photo on the HOME page this month, December, is the main square of Veracruz, 

Mexico, shortly before Christmas some years ago. I took it while my family and I were 

there for a long weekend, all eight of us, from my wife and me, grandparents, down to our 

two grandchildren. For many years now, we’ve gathered away from home somewhere in 

Mexico just before Christmas each year, and Veracruz, a 3½-hour drive from Puebla, 

where half of us live, and a 1½-hour drive from Córdoba, where the other half live, has 

been a frequent gathering place for us. Apart from being a convenient meeting point, and 

warm in winter, it’s also a special place for us all, for various reasons. 

Veracruz was where my wife, born and bred in Puebla, spent her first family holidays 

beside the sea because it’s the closest place to Puebla on the coast – though it was 6, 7 or 

more hours by road in those days. It was also where I first set foot on Mexican soil in 

March, 1965, from a Spanish cargo-passenger ship after a 3-week voyage from Cadiz. 

Since then, I’ve given many ELT training sessions there and know the city very well. And, 

as I’ve said, it’s where our family has spent many holidays, and taken visiting members of 

my British family and British friends because of the city-port’s wealth of local character, 

tradition and culture, as well as its ‘exotic’ setting on a tropical coast. We all love Veracruz, 

in spite of some problems and challenges that are common in Latin America and 

elsewhere around the world, like children working on the streets, poverty, and the 

activities of criminal organizations. 

One of my articles this month addresses the first of those problems, children on the 

streets, and by extension the second, poverty, relating them to ELT, or at least to the 

enormous public investment in ELT in most Latin American countries. As the title ELT 

and… un cuento navideño suggests, the article is partly in the spirit of Charles Dickens’s 

Christmas stories. A century and a half after his death, some fundamental things haven’t 

changed much: many people are still obsessed with the wrong things, morally wrong and 



wrong for our own well-being, as Scrooge eventually realises. Money can’t buy true 

happiness, self-interest alone can’t build true self-respect. Many children still need love 

and better care, better nutrition, better housing, parents in better employment, better 

schooling in reading, writing, arithmetic, autonomous learning and critical thinking, and 

better prospects when they become adults and parents themselves. English classes aren’t 

among the most urgent things for most children in Latin America, certainly not 12 or more 

years of English classes at school – which those children on the street don’t attend, of 

course. 

This editorial and that article may seem rather serious but they are, I believe, in the spirit 

of Christmas, and I do wish you a very happy one, a satisfying 2020, and far beyond.  

 


